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Transition Planning:  What is it?  Transition Planning:  What is it?  
What is it not?What is it not?

•• It is not:It is not:
–– Single assessmentsSingle assessments
–– Yearly goalsYearly goals
–– Just special educationJust special education
–– Services assigned to Services assigned to 

studentstudent
–– SingleSingle--year planningyear planning
–– Based on projected Based on projected 

progressprogress

•• It is:It is:
–– Ongoing assessmentOngoing assessment
–– Postsecondary goalsPostsecondary goals
–– Comprehensive courses Comprehensive courses 

of studyof study
–– Coordinated services Coordinated services 

from all providersfrom all providers
–– A multiA multi--year meetingyear meeting
–– Based on postschool Based on postschool 

goalsgoals

Ongoing ageOngoing age--appropriate transition appropriate transition 
assessment should always occur assessment should always occur 
before transition planning beginsbefore transition planning begins

•• Transition assessment is the ongoing process of Transition assessment is the ongoing process of 
collecting data on the individualcollecting data on the individual’’s needs, s needs, 
preferences, and interests as they relate to the preferences, and interests as they relate to the 
demands of current and future working, educational, demands of current and future working, educational, 
living, and personal and social environments. living, and personal and social environments. 
(From: (From: SitlingtonSitlington, , NeubertNeubert, & , & LeconteLeconte, , Career Development for Exceptional Career Development for Exceptional 
Individuals, Individuals, 1997, p. 701997, p. 70--71)71)

Transition Planning in Ohio: Transition Planning in Ohio: 
StepStep--byby--StepStep

For IEPs taking effect by age 14 or earlierFor IEPs taking effect by age 14 or earlier
•• Future PlanningFuture Planning
•• Present Levels (Student Profile) Present Levels (Student Profile) 
•• Courses of Study Courses of Study 
For IEPs taking effect by age 16 or earlierFor IEPs taking effect by age 16 or earlier
•• Measurable Postsecondary GoalsMeasurable Postsecondary Goals
•• Present Levels (Student Profile)Present Levels (Student Profile)
•• Courses of StudyCourses of Study
•• Transition ServicesTransition Services
•• Supporting IEP GoalsSupporting IEP Goals

1. Future Planning1. Future Planning

•• Before the IEP meeting conduct ageBefore the IEP meeting conduct age--appropriate appropriate 
transition assessmentstransition assessments

•• Identify studentsIdentify students’’ interests and aptitudes and answer interests and aptitudes and answer 
questions like:questions like:
–– How do you see the yourself spending a typical weekday after How do you see the yourself spending a typical weekday after 

graduation? Living where? Leisure activities?graduation? Living where? Leisure activities?

•• If possible, develop student, family, and teacher If possible, develop student, family, and teacher 
agreement to support the vision at the IEP meeting agreement to support the vision at the IEP meeting 

Future Planning Future Planning –– ASD ImplicationsASD Implications

•• For a student with ASD, meaningful input may only be For a student with ASD, meaningful input may only be 
elicited through personelicited through person--centered planning approaches such centered planning approaches such 
as as Personal Futures Planning, PATH, or Group Action PlanningPersonal Futures Planning, PATH, or Group Action Planning

•• PersonPerson--centered planning approaches occur outside the IEP centered planning approaches occur outside the IEP 
meeting, in a friendly environment, with direction from nonmeeting, in a friendly environment, with direction from non--
professionals.  Often with the aid of graphics, PCP professionals.  Often with the aid of graphics, PCP 
approaches lead the student through a discussion of their:approaches lead the student through a discussion of their:

•• Current Life and HistoryCurrent Life and History
•• Dreams & NightmaresDreams & Nightmares
•• Strengths and InterestsStrengths and Interests
•• NeedsNeeds
•• Future GoalsFuture Goals
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Future Planning:  Other ASD Future Planning:  Other ASD 
ImplicationsImplications

•• AgeAge--appropriate transition assessments may appropriate transition assessments may 
need to be in actual environments and/or under need to be in actual environments and/or under 
authentic conditionsauthentic conditions

•• The interests and aptitudes of students with The interests and aptitudes of students with 
ASD may need to be observed rather than tested ASD may need to be observed rather than tested 
(e.g., on(e.g., on--task behavior, problem behavior in task behavior, problem behavior in 
various settings)various settings)

•• Students with ASD may need help presenting Students with ASD may need help presenting 
their future plan (e.g., PowerPoint, handouts)their future plan (e.g., PowerPoint, handouts)

2.  Present Levels (Student Profile)2.  Present Levels (Student Profile)

•• Describe academic achievementDescribe academic achievement
–– Is the student doing ageIs the student doing age--level academics? What are level academics? What are 

areas of strengths and needs?areas of strengths and needs?
–– What accommodations are needed to progress in the What accommodations are needed to progress in the 

general curriculum?general curriculum?
–– Are these accommodations likely to be available in Are these accommodations likely to be available in 

desired postschool settings?desired postschool settings?

•• Discuss academic achievement/courses needed Discuss academic achievement/courses needed 
to support the studentsto support the students’’ future plans and goalsfuture plans and goals

•• Describe functional performance Describe functional performance 
–– What are strengths, interests, needs, and preferences What are strengths, interests, needs, and preferences 

from agefrom age--appropriate transition assessments?appropriate transition assessments?
–– What functional supports does the student need What functional supports does the student need 

outside academic settings?outside academic settings?
–– Are these supports likely to be available in the Are these supports likely to be available in the 

studentsstudents’’ desired postschool settings?desired postschool settings?
•• Describe functional achievement and training Describe functional achievement and training 

needed to support studentsneeded to support students’’ future plans and future plans and 
goalsgoals

2.  Present Levels (Student Profile) 2.  Present Levels (Student Profile) 
contcont’’dd

Achievement and Performance Achievement and Performance ––
Implications for ASDImplications for ASD

•• Achievement and performance may be affected by Achievement and performance may be affected by 
settings, persons, preceding events, or transition between settings, persons, preceding events, or transition between 
activitiesactivities

•• Management of environmental supports, sights, cues, Management of environmental supports, sights, cues, 
and sounds may be necessary accommodationsand sounds may be necessary accommodations

•• Schedules and crisis intervention may need to be flexible Schedules and crisis intervention may need to be flexible 
to avoid to avoid ““meltdownsmeltdowns”” and should be appropriate and and should be appropriate and 
acceptable for both current and desiredacceptable for both current and desired--postschool postschool 
settingssettings

•• Learning may not be generalized (e.g. social skills) or be Learning may not be generalized (e.g. social skills) or be 
overover--generalized to other settingsgeneralized to other settings

3.  3.  Course(sCourse(s) of Study) of Study

•• Describe what type or combination of Describe what type or combination of course(scourse(s) of ) of 
study are needed for the studentstudy are needed for the student’’s future plan/goals?s future plan/goals?
–– 2 or 42 or 4--year college prepyear college prep
–– Tech prepTech prep
–– Applied academicsApplied academics
–– Alternative Alternative 

•• What specific What specific course(scourse(s) are typically offered in the ) are typically offered in the 
desired desired course(scourse(s) of  study) of  study

•• Are there additional courses that would benefit the Are there additional courses that would benefit the 
student?student?

•• Attach or list of proposed courses in  the IEPAttach or list of proposed courses in  the IEP

Course(sCourse(s) of Study ) of Study –– Implications for Implications for 
ASDASD

•• Persons with ASD may have difficulty accessing Persons with ASD may have difficulty accessing 
desired courses of study due to behavior or past desired courses of study due to behavior or past 
performanceperformance

•• Persons with ASD may need more time to Persons with ASD may need more time to 
complete a course of studycomplete a course of study

•• Assignments may need to be broken down into Assignments may need to be broken down into 
smaller steps with more frequent reinforcementsmaller steps with more frequent reinforcement

•• Students with ASD may need to have choices Students with ASD may need to have choices 
regarding assignments and demonstrations of regarding assignments and demonstrations of 
their performancetheir performance
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4.  Measurable Postschool Goals4.  Measurable Postschool Goals

•• Employment goal (required)Employment goal (required)
–– Is it full or partIs it full or part--time?time?
–– What type of work is desired (e.g., clerical, nursing)What type of work is desired (e.g., clerical, nursing)

•• Education and training goal (required)Education and training goal (required)
–– Is it full or partIs it full or part--time?time?
–– What field of study or type of training? (e.g., nursing, What field of study or type of training? (e.g., nursing, 

onon--thethe--job training in a clerical setting)job training in a clerical setting)
•• Independent living (if appropriate)Independent living (if appropriate)

–– Type of residence and/or activities in the Type of residence and/or activities in the 
community? (e.g., apartment living with agency community? (e.g., apartment living with agency 
supports and integrated recreational activities) supports and integrated recreational activities) 

Measurable Postschool Goals Measurable Postschool Goals ––
Implications for ASDImplications for ASD

•• Students with ASD may need overlap between Students with ASD may need overlap between 
secondary and postsecondary settingssecondary and postsecondary settings

•• Postschool settings should consider the need for Postschool settings should consider the need for 
appropriate sights, sounds, and cuesappropriate sights, sounds, and cues
–– Sheltered workshops may not work due to over Sheltered workshops may not work due to over 

stimulation and negative modelingstimulation and negative modeling
–– Student may desire to work alone Student may desire to work alone 
–– Workplace dress and culture may be a considerationWorkplace dress and culture may be a consideration

•• Postschool settings may require paid or natural Postschool settings may require paid or natural 
supports to manage behavior supports to manage behavior 

Step 5. OhioStep 5. Ohio’’s IEP s IEP –– Transition Transition 
ServicesServices

•• There are There are sevenseven types of transition services types of transition services 
recognized in the IDEA of 2004recognized in the IDEA of 2004

A.A. InstructionInstruction
B.B. Community experiencesCommunity experiences
C.C. Development of employment and other adult Development of employment and other adult 

living objectivesliving objectives
D.D. Related servicesRelated services
E.E. Daily living skills trainingDaily living skills training
F.F. Functional vocational assessmentFunctional vocational assessment
G.G. Linkages with adult servicesLinkages with adult services

5. Needed Transition Services5. Needed Transition Services
Implications for ASDImplications for ASD

•• Students with ASD may face difficult choices Students with ASD may face difficult choices 
between transition services and academic between transition services and academic 
coursework unless graduation is delayedcoursework unless graduation is delayed

•• Students with ASD may have trouble obtaining Students with ASD may have trouble obtaining 
communitycommunity--based training due to behavioral based training due to behavioral 
concernsconcerns

•• Traditional vocational assessments may not Traditional vocational assessments may not 
work with students with ASDwork with students with ASD

•• Social skills training has been found to be less Social skills training has been found to be less 
effective for students with ASD due to effective for students with ASD due to 
generalization problemsgeneralization problems

6.  Develop Annual IEP Goals to 6.  Develop Annual IEP Goals to 
Support TransitionSupport Transition

•• Should include at least one annual IEP goal for Should include at least one annual IEP goal for 
each measurable postschool goal in the each measurable postschool goal in the 
transition plantransition plan

•• Should include annual IEP goals for major Should include annual IEP goals for major 
transition activities such as worktransition activities such as work--based trainingbased training

•• Should consider how coursework can be made Should consider how coursework can be made 
relevant to student postschool goalsrelevant to student postschool goals

Some Examples of MultiSome Examples of Multi--
Year Transition PlansYear Transition Plans
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For each postsecondary goal you will need to write an annual IEPFor each postsecondary goal you will need to write an annual IEP goal.goal. For example, Nancy will take For example, Nancy will take 
and pass all five graduation tests by the end of her Junior yearand pass all five graduation tests by the end of her Junior year in high schoolin high school

Plan with disability Plan with disability 
services at collegeservices at college

Referral to BVR and Referral to BVR and 
postsecondary optionspostsecondary options

Referral to nursing Referral to nursing 
organizations organizations --groups groups 

G.  Linkage to adult G.  Linkage to adult 
servicesservices

Situational assessments Situational assessments 
of collegeof college--level classeslevel classes

Summary of performanceSummary of performance

Ohio graduation test Ohio graduation test 
ACTACT--SAT testsSAT tests

CurriculumCurriculum--based assessbased assess

Ohio graduation testOhio graduation test
Preliminary SATPreliminary SAT

Nursing aptitude testsNursing aptitude tests

F. AgeF. Age--appropriate appropriate 
assessmentsassessments

BudgetingBudgeting
Checkbook useCheckbook use

Handling emergenciesHandling emergencies
DriverDriver’’s educations education

Dress for success Dress for success 
Diet and menu planningDiet and menu planning

E.  Daily living skills E.  Daily living skills 
trainingtraining

Set up Palm PC, Set up Palm PC, 
computer, organizerscomputer, organizers

Psychological counselingPsychological counseling
Medication management Medication management 

Develop peer supportsDevelop peer supports
Develop social storiesDevelop social stories

D.  Related servicesD.  Related services

Applications to Colleges Applications to Colleges Apply to take ACTApply to take ACT--SATSAT
Apply for financial aidApply for financial aid

Guidance counseling and Guidance counseling and 
class schedulingclass scheduling

C.  Development of C.  Development of 
adult living objectivesadult living objectives

Postsecondary Options Postsecondary Options 
Program (College classes)Program (College classes)

Service learning and Service learning and 
visits to college visits to college 

disability servicesdisability services

Job shadowing and visits Job shadowing and visits 
to nursing settings to nursing settings 

B.  Community B.  Community 
experiencesexperiences

SelfSelf--determination determination 
trainingtraining

Tutor in Math/ SciencesTutor in Math/ Sciences
Study skills trainingStudy skills training

Study skills trainingStudy skills trainingA.  InstructionA.  Instruction

19+19+18181717161615151414AGEAGE
ACTIVITES (IDEIA)ACTIVITES (IDEIA)

COURSE(S) OF STUDY: COURSE(S) OF STUDY: CollegeCollege--preparatory academics and Ohiopreparatory academics and Ohio’’s new s new ““Core CurriculumCore Curriculum””

POSTSECONDARY GOALS (Postsecondary Education Goal):POSTSECONDARY GOALS (Postsecondary Education Goal): Nancy will enroll in a fourNancy will enroll in a four--year year 
university and study nursing partuniversity and study nursing part--time after graduationtime after graduation

For each postsecondary goal you will need to write an annual IEPFor each postsecondary goal you will need to write an annual IEP goal.goal. For example, For example, John will be John will be 
able to independently complete a photocopying job 19/20 trials wable to independently complete a photocopying job 19/20 trials without prompting by the end of ithout prompting by the end of 
the school yearthe school year

Develop plans with VR Develop plans with VR 
and MR/DDand MR/DD

Refer to BVR and Refer to BVR and 
MR/DDMR/DD

Referral for bus passReferral for bus passG.  Linkage to adult G.  Linkage to adult 
servicesservices

Career portfolioCareer portfolio
Summary of Summary of 
performanceperformance

Situational work Situational work 
assessmentsassessments

Clerical aptitude testsClerical aptitude tests

Employability skills Employability skills 
assessmentsassessments

Interest assessmentsInterest assessments

F. AgeF. Age--appropriate appropriate 
assessmentsassessments

Handling emergenciesHandling emergenciesBudgeting trainingBudgeting training
Diet and menu planningDiet and menu planning

Personal hygienePersonal hygiene
Dress for success Dress for success 
Travel trainingTravel training

E.  Daily living skills E.  Daily living skills 
trainingtraining

Behavioral supports Behavioral supports 
SelfSelf--managementmanagement

Benefits counseling Benefits counseling 
Relaxation training Relaxation training 

Develop peer supportsDevelop peer supports
Develop social storiesDevelop social stories

D.  Related servicesD.  Related services

Job placement servicesJob placement services
Support job interviewsSupport job interviews

Resume development Resume development 
Job search trainingJob search training

PersonPerson--centered andcentered and
Transition planningTransition planning

C.  Development of C.  Development of 
adult living objectivesadult living objectives

OnOn--site clerical work site clerical work 
experiencesexperiences

Service learning Service learning 
projectsprojects

Job shadowing and Job shadowing and 
visits to clerical visits to clerical 

settings settings 

B.  Community B.  Community 
experiencesexperiences

OnOn--the job training and the job training and 
followfollow--along servicesalong services

Employability Skills Employability Skills 
TrainingTraining

Social Rules Cards and Social Rules Cards and 
TrainingTraining

A.  InstructionA.  Instruction

19+19+18181717161615151414AGEAGE
ACTIVITES (IDEIA)ACTIVITES (IDEIA)

COURSE(S) OF STUDY: COURSE(S) OF STUDY: Applied academics and communityApplied academics and community--based trainingbased training

POSTSECONDARY GOALS (Combined Employment and Training Goal):POSTSECONDARY GOALS (Combined Employment and Training Goal): After graduation, After graduation, John will John will 
engage in supported employment with onengage in supported employment with on--thethe--job training in a paid integrated clerical work settingjob training in a paid integrated clerical work setting

For each postsecondary goal you will need to write an annual IEPFor each postsecondary goal you will need to write an annual IEP goal.goal. For example, For example, Ellen will be Ellen will be 
able to use processing to write business letters at 40 wpm withoable to use processing to write business letters at 40 wpm without errors for 19/20 trials. ut errors for 19/20 trials. 

Refer to Rehabilitation Refer to Rehabilitation 
ServicesServices

G.  Linkage to adult G.  Linkage to adult 
servicesservices

Functional VocationalFunctional Vocational
Assessment.  Assessment.  
CTE AssessmentCTE Assessment

F. AgeF. Age--appropriate appropriate 
assessmentsassessments

Life Skills ClassesLife Skills ClassesLife Skills ClassesLife Skills ClassesE.  Daily living skills E.  Daily living skills 
trainingtraining

VOSE ServicesVOSE ServicesVOSE ServicesVOSE ServicesD.  Related servicesD.  Related services

Provide info CollegesProvide info Colleges
Provide info FAFSAProvide info FAFSA

C.  Development of C.  Development of 
adult living objectivesadult living objectives

Community Work Community Work 
ExperienceExperience

B.  Community B.  Community 
experiencesexperiences

CTE Business ClassesCTE Business Classes
SelfSelf--Determination TrainDetermination Train

CTE Business ClassesCTE Business Classes
Driver TrainingDriver Training

Word Process Word Process 
Writing letters Writing letters 
Driver TrainingDriver Training

A.  InstructionA.  Instruction

19+19+18181717161615151414AGEAGE
ACTIVITES (IDEIA)ACTIVITES (IDEIA)

COURSE(S) OF STUDY: COURSE(S) OF STUDY: TwoTwo--year college prep and career and technical education year college prep and career and technical education –– businessbusiness

POSTSECONDARY GOALS (Combined Employment and Training Goal):  AfPOSTSECONDARY GOALS (Combined Employment and Training Goal):  After graduation Ellen will ter graduation Ellen will 
enroll in a 2 year business college fullenroll in a 2 year business college full--time in order to work fulltime in order to work full--time in office managementtime in office management

For each postsecondary goal write at least one annual IEP goal. For each postsecondary goal write at least one annual IEP goal. For example,  For example,  John will be able John will be able 
to independently take the bus to the YMCA for 20/20 consecutive to independently take the bus to the YMCA for 20/20 consecutive trials by the end of the school trials by the end of the school 
year.year.

Apply for Medicaid Apply for Medicaid 
Waiver and SSIWaiver and SSI

Referral to MR/DD for Referral to MR/DD for 
residential servicesresidential services

Provide information to Provide information to 
obtain YMCA passobtain YMCA pass

G.  Linkage to adult G.  Linkage to adult 
servicesservices

Independent living Independent living 
situational assessmentssituational assessments

LifeLife--Centered Career Centered Career 
EvaluationEvaluation

Vineland functional Vineland functional 
skills assessmentskills assessment

F.  AgeF.  Age--appropriate appropriate 
and functional and functional 
transition assessmentstransition assessments

Mobility training and Mobility training and 
community awarenesscommunity awareness

Domestic skills trainingDomestic skills trainingSelfSelf--care trainingcare trainingE.  Daily living skills E.  Daily living skills 
trainingtraining

Develop peer supportsDevelop peer supports
Sexuality counselingSexuality counseling

Family counselingFamily counselingRecreational TherapyRecreational TherapyD.  Related servicesD.  Related services

Waiting list for desired Waiting list for desired 
residential programsresidential programs

Tours of supported Tours of supported 
living sitesliving sites

Tours of  recreational Tours of  recreational 
programsprogramsC.  Development of C.  Development of 

adult living objectivesadult living objectives

Overnight visits to Overnight visits to 
desired residencesdesired residences

Summer campSummer camp
Recreation programsRecreation programs

Recreational Recreational 
experiencesexperiences

B.  Community B.  Community 
experiencesexperiences

SelfSelf--advocacy and advocacy and 
disability rights trainingdisability rights training

Peer modeling Peer modeling 
Video modelingVideo modeling

Medication Medication 
managementmanagement

A.  InstructionA.  Instruction

19+19+18181717161615151414AGEAGE
ACTIVITES (IDEIA)ACTIVITES (IDEIA)

COURSE(S) OF STUDY:   COURSE(S) OF STUDY:   Applied academics and communityApplied academics and community--based trainingbased training

POSTSECONDARY GOAL:  (Optional Independent Living Goal) POSTSECONDARY GOAL:  (Optional Independent Living Goal) John will live in an apartment John will live in an apartment 
with agency supports and participate in his local community withwith agency supports and participate in his local community with agency supportsagency supports

Using the Transition Planning Using the Transition Planning 
Folder to Aid PlanningFolder to Aid Planning

•• Page 1 Page 1 –– ““Timelines for Transition PlanningTimelines for Transition Planning””
provides some suggestions for activities for each provides some suggestions for activities for each 
year in high schoolyear in high school

•• Page 2 Page 2 –– ““Steps in Transition PlanningSteps in Transition Planning””
provides some questions to consider in each provides some questions to consider in each 
step of transition planningstep of transition planning

•• Pages 3 and 4 provide a worksheet that can be Pages 3 and 4 provide a worksheet that can be 
used to jot ideas for each transition planning used to jot ideas for each transition planning 
stepstep

Linkages to Adult 
Services

Assessments

Living Skills Trng

Related Services

Career Develop.

Community Exp.

Instruction

19+1817161514Transition Activities 

Course(s) of Study:  (From the General Curriculum)

Postsecondary Goal:  (Assigned to Group)
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Transition Planning with Sticky Transition Planning with Sticky 
Notes to Enhance ParticipationNotes to Enhance Participation

•• Sticky notes provide a common focal point for Sticky notes provide a common focal point for 
the group and visual aids for students/familythe group and visual aids for students/family

•• Sticky notes can be arranged to create the Sticky notes can be arranged to create the 
planning grid on the previous slideplanning grid on the previous slide

•• Sticky notes can be given to participants to more Sticky notes can be given to participants to more 
rapidly generate ideasrapidly generate ideas

•• Sticky noted ideas can then be discussed and Sticky noted ideas can then be discussed and 
fitted into the planning gridfitted into the planning grid

Group ExerciseGroup Exercise

1.1. Go to one of the following numbered tables Go to one of the following numbered tables 
1.1. #1 #1 –– Develop plan for the goal Develop plan for the goal ““FourFour--year Collegeyear College””
2.2. #2 #2 –– Develop plan for the goal Develop plan for the goal ““TwoTwo--year Collegeyear College””
3.3. #3 #3 –– Develop plan for the goal Develop plan for the goal ““Competitive WorkCompetitive Work””
4.4. #4 #4 –– Develop plan for the goal Develop plan for the goal ““Living and participating in the CommunityLiving and participating in the Community

2.2. Appoint:  (a) a leader, (b) a recorder, and (c) a timeAppoint:  (a) a leader, (b) a recorder, and (c) a time--keeper.  The leader keeper.  The leader 
should lead the group through the steps in planning, the recordeshould lead the group through the steps in planning, the recorder should r should 
write ideas write ideas large and legibly large and legibly on the sticky notes, and the time keeper should on the sticky notes, and the time keeper should 
assure the group completes in about 20 minutes.assure the group completes in about 20 minutes.

3.3. In about 20 minutes identify the course of study and the transitIn about 20 minutes identify the course of study and the transition services ion services 
that would help a student with autism achieve the goal assigned that would help a student with autism achieve the goal assigned to your to your 
group. group. 

4.4. Organize your ideas according to the planning gridOrganize your ideas according to the planning grid
5.5. Appoint one person to present some of your ideas to the whole grAppoint one person to present some of your ideas to the whole group (only oup (only 

five minutes)five minutes)

Some Points to RememberSome Points to Remember

•• DonDon’’t jump ahead in planning, start with the assigned postschool t jump ahead in planning, start with the assigned postschool 
goal, then the course of study, then transition servicesgoal, then the course of study, then transition services

•• Plan backwards from the last year in high school.  The last yearPlan backwards from the last year in high school.  The last year
in high school should look similar to the first year postin high school should look similar to the first year post--
graduationgraduation

•• The course of study should support the postThe course of study should support the post--school goal school goal 
assigned to your groupassigned to your group

•• Transition services should generally be described in terms of Transition services should generally be described in terms of 
what the school will do, rather than what the student will what the school will do, rather than what the student will 
achieve.  For example, achieve.  For example, ““provide training to student to get drivers provide training to student to get drivers 
licenselicense”” rather than rather than ““student will get driverstudent will get driver’’s license.s license.””

•• If time permits, write a annual IEP goal to support the transitiIf time permits, write a annual IEP goal to support the transition on 
goal such as, goal such as, ““John will pass a mock driverJohn will pass a mock driver’’s license test with s license test with 
95% or higher score by the end of the school year95% or higher score by the end of the school year””

Transition Planning and the IEPTransition Planning and the IEP

•• The items in the planning grid can be transferred to the The items in the planning grid can be transferred to the 
appropriate fields in the IEPappropriate fields in the IEP

•• The IEP may only include the transition activities for The IEP may only include the transition activities for 
the studentsthe students’’ current year in high school, so the current year in high school, so the 
planning grid should be recorded and passed along.planning grid should be recorded and passed along.

•• IDEA regulations require that the IEP meet the IDEA regulations require that the IEP meet the 
requirements for requirements for ““Indicator 13Indicator 13”” that is reported as part that is reported as part 
of the stateof the state’’s performance plan.s performance plan.

•• An An ““Indicator 13 ChecklistIndicator 13 Checklist”” is available from the is available from the 
National Secondary Transition Technical Assistance National Secondary Transition Technical Assistance 
Center (Google Center (Google ““NSTTACNSTTAC””))

Indicator 13 ChecklistIndicator 13 Checklist

Can the Can the goal(sgoal(s) be counted?) be counted?
Will the Will the goal(sgoal(s) occur ) occur afterafter the student graduates from school?the student graduates from school?
••If If yesyes to both, then circle Yto both, then circle Y
••If a postsecondary If a postsecondary goal(sgoal(s) is not stated, circle N) is not stated, circle N

Y   N   NAY   N  Y   N  1. Is there a measurable 
postsecondary goal or goals 
in this area?

Independent Independent 
LivingLiving

EmployEmploy
mentment

Education/Education/
TrainingTrainingQuestionsQuestions

I-13 Frequently Asked Questions
Provides side-by-side questions and answers about 
Indicator 13 and the NSTTAC Indicator 13 Checklist

IDEA 2004 does NOT require that LEAs IDEA 2004 does NOT require that LEAs 
are held accountable for the attainment are held accountable for the attainment 
of postsecondary goals. The stated of postsecondary goals. The stated 
measurable postsecondary goals are measurable postsecondary goals are 
required components of transition required components of transition 
planning. There are numerous planning. There are numerous 
mediating factors that positively or mediating factors that positively or 
negatively affect an adultnegatively affect an adult’’s acquisition s acquisition 
of goals, for which a school could not be of goals, for which a school could not be 
held accountable. The purpose of the held accountable. The purpose of the 
legislation and this indicator is that a legislation and this indicator is that a 
studentstudent’’s education program support s education program support 
their goals beyond secondary schooltheir goals beyond secondary school. . 

If itIf it’’s stated as a s stated as a 
measurable goal that measurable goal that 
occurs after students occurs after students 
have left the LEA, Ihave left the LEA, I’’m m 
concerned about liability concerned about liability 
issues when students issues when students 
dondon’’t meet those stated t meet those stated 
goals after school.goals after school.
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For More InformationFor More Information……
Check website: Check website: wwwwww.nsttac.org.nsttac.org


